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ABSTRAK
Skripsi ini adalah untuk meningkatkan tingkat pemahaman belajar membaca siswa 
melalui teknik kerja kelompok di SMPN 14 Pontianak kelas VII. Penelitian adalah 
jawaban dari permalasalahan yang dialami atau diselusuri bagaimana 
meningkatkan kemampuan siswa melalui teknik kerja kelompok, informasi umum 
mengenai teks bacaan di kelas VII tahun akademik 2013. Penulis melakukan 
penelitian sebanyak tiga kali pertemuan dikelas. Dalam pengumpulan data, 
penulis melakukan tindakan collaborator sebagai administrasi penulisan tes untuk 
mengetahui pemahaman siswa dengan teks narrative, observasi ceklist table 
keduanya untuk observasi guru dan siswa tindakan teknik melalui kerja 
kelompok, catatan pada table sebagai tindak lanjut dengan siswa dalam 
meningkatkan bacaan mereka dalam tiap-tiap pertemuan dan siswa diberi 
penugasan sebagai sebuah dukungan untuk data dalam menemukan informasi 
langsung dari siswa. Hal ini, pada catatan juga dilakukan pencatan setiap kejadian 
dalam proses belajar mengajar.
Kata kunci: Teknik Mengajar, Penelitian Tindakan Kelas, Kemampuan Membaca
ABSTRACT
This thesis is a study on improving students’ reading comprehension through 
group work technique to the seventh grade students of SMP Negeri 14 Pontianak. 
This research is intended to answer the problem to investigate how through group 
work technique improves students’ ability in finding the meaning of words and 
mentioning the detail information from the generic structure of reading text to the
seventh grade students in academic year 2012/2013. The writer applied a 
classroom action research which consisted of three cycles in which the writer as 
the collaborator in the classroom. The writer applied collaborative action research 
because the writer is not the English teacher at SMP Negeri 14 Pontianak in 
academic year 2012/2013. In collecting the data, the writer who acted as a 
collaborator administered written test to know the students’ understanding of
narrative text, observation checklist table to observe both the teacher and students’
action on applying trough group work technique, field notes were applied to 
reflect the students’ improvement in their reading in every cycle and students’ 
assessment as a supporting data in order to get more information directly from the 
students. In addition, the field notes were also used to take notes of everything in 
teaching learning process.
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2eading is one of the language skills which have very complex process. 
Reading is a learning process of transferring information from writer to the 
reader by using written form. The writer is the sender of the information,
thoughts, ideas and the reader is the receiver of the message. It is supported by 
Snowling and Hulme (2005:1) who states that reading is information-processing: 
transforming print to speech, or print to meaning. 
Reading becomes important because there are many sources of written 
information. By reading a lot, students may enlarge their vocabulary and will be 
more familiar with English sentence structure.  When the students read, they also 
process and transfer information on their brain, so they must focus on reading 
comprehension.
Reading is useless without comprehension. As Teale&Yokota (2000:3) cited in 
(Westwood, 2001:9) states that comprehension must be the central focus of 
teaching students to read and not something to be emphasized only after the 
students have learned how to decode and identify words. Students should discuss, 
reflect upon, ask and answer questions about what they have read or what has 
been read to them. 
In Junior High School curriculum, the standard competence of teaching English
reading skills to the seventh grade students is learning some texts in form of 
narrative, descriptive, report and recount in the context of daily life activities and 
to access knowledge. In addition, the questions in National Examination in 
English subject contain those kinds of texts and the students are asked to 
comprehend them. 
In this research, the writer is interested in improving students’ reading
competence in narrative text. Narrative text is a text about telling a story which 
tells the conflicts among the characters and problems to be resolved by them. 
According to Steve Battry (2004:2), narrative text is any kind of writing inform of 
story consisting of single incident or episode. The writer used narrative text 
because the basic purpose of narrative text is to amuse or entertain the reader with 
its story and narrative itself is included to the (Kurikulum Tingkat Satuan 
Pendidikan) KTSP curriculum.  
The problem of this research came from the real problem in the classroom. 
Teacher found the students had a lack of ability in finding the meaning of words
and mentioning the detail information from the generic structure on narrative text 
such as orientation, complication, and resolution. From the written test that was 
done by the writer on the pre research, the writer found that the students had 
difficulties in comprehending reading narrative text. He pointed out the mastery of 
class in comprehending narrative elements such as: Orientation (50%), 
Complication (44.2%) and Resolution (21.4%). 
In Indonesia English is taught as a foreign language in all school level although 
Indonesia’s government emphasized to apply it absolutely from Junior School to 
University level. Meanwhile at the Play Group (PAUD) and Elementary School, 
English is taught as local content subject.
Teacher should do an effort of increasing the output quality of graduation every 
year. However, teacher has many problems of doing teaching learning in class. 
Moreover at SMPN 14 Pontianak the students at seven grade Class F have 
R
3problems of reading. They learn English focused at school so that they don’t have 
enough chance to learn English intensively. Other problem, most of students there 
don’t have any text book and dictionary so that they have difficulties to 
understand texts when learning in the classroom. One of the big problems is that 
the lack vocabularies.
Based on the problem above the writer intends to introduce pictures to have the 
students overcome their problems in reading, the writer will conduct this research 
at SMPN 14 Pontianak on the seventh grade  year student in the academic year 
2012/2013.
This technique may improve the students’ reading ability in terms of increasing 
the graduation quality of Junior High School especially SMPN 14 Pontianak.
Research problem is constructed in order to make this research consistent with the 
topic. Hence, the writer provided the general problem as follow: 
How does teaching reading by using group work improve students’ reading ability 
on the seventh class students of SMPN 14 Pontianak?
To clarify what is intended by the writer, thus the purposes of this research which 
are as follow:
To investigate how through group work  improves students’ ability in finding the 
meaning of words reading comprehension to the seventh grade students of SMPN 
14 Pontianak in academic year 2012/2013.
To investigate how group work improves students’ understanding to mention the 
detail information from the generic structure reading comprehension to the 
seventh grade students of SMPN 14 Pontianak in academic year 2012/2013.
According to the problem mentioned previously, the writer suggested the 
following hypothesis:
“through group work improves students’ reading comprehension on narrative text 
the seventh grade students of SMPN 14 Pontianak in academic year 2012/2013”.
To carry out the research systematically and to avoid the ambiguity, the writer has
stated the scope of research as follow:
Teaching is a process carried out by the teacher in the classroom, which is 
intended to transfer the knowledge and skills to the students. Brown (2000:7) 
stated that teaching is guiding and facilitating learning, enabling the learners to 
learn and setting the condition for learning. 
The teaching process should be useful and effective to teach students about a type 
of knowledge. As Sunal (1990:19) stated that effective teaching means teacher is 
able to select and implement a teaching strategy that is appropriate to the 
curriculum goal and the information processing capabilities of students’ level. 
Learning is internal process and relative observable activity such as attitudes, 
emotions, and thinking process. Brown (2000:7) said that learning is acquiring or 
getting knowledge of a subject or skill of study, experiences, or instructions. In 
addition, Reid (2007: 9) says that learning is a process and this process takes place 
over time.
In the teaching learning process, teacher interacts with students, creates a good 
atmosphere among them, so that they feel interested of the lesson. As Marzano 
(1997:9) cited in Erwin (2004:47) suggests that, “Students who feel accepted 
4usually feel better about themselves and school, work harder, and learn better. 
Your job as a teacher begins with helping students to feel accepted by both you 
and their peers”. 
Teaching and learning cannot be separated. Teaching is learning something from 
the process of communicative interaction between two or more persons who could 
produce an effect by their ideas. Teaching is effect from knowledge and 
information which given by learner to perform in the future use. Teaching and 
learning is process of expressing and transforming the knowledge between teacher 
and students. The teacher and students should understand the material in order to 
get a good achievement in teaching learning process. 
In conclusion, teaching is the activity of facilitating learning, enabling the learner
to learn, setting the conditions for learning. If the teaching activities do not result 
in learning, there has been no teaching. 
Generally reading is a process of getting information from written words. Reading 
is not a simply process of getting the meaning of the printed speech. It involves 
skills of the visual recognition of word. The readers interpret what they have read 
and comprehended as Osborn and Lehr (2002: 10) said that reading 
comprehension is the act of constructing meaning from the text.
Reading comprehension consist of two words, they are reading and 
comprehension. Reading can get successful if the writer can comprehend the text 
well as Pang (2003: 14) stated “comprehension is the process of deriving meaning 
from connected text”. It involves word knowledge (vocabulary) as well as 
thinking and reasoning. In addition, Cunningham and Stanovich (1998:20) 
explained “to comprehend text, the reader must be able to decode or recognize 
words and access text integration processes to construct meaning and retain the 
content of the words long enough for it to stimulate their stores of related in their 
long term memories. 
According to Snow (2002:11) reading comprehension as the process of 
simultaneously extracting and constructing meaning through interaction and 
involvement with written language. Comprehension entails three elements:
1) The reader who is doing comprehending. 
2) The text that is to be comprehended. 
3) The activity in which comprehension is a part. 
Comprehension is the reason for reading. If readers can read the words but do not 
understand what they are reading, they have not the goal of reading 
comprehension. According to Ontario Ministry of Education (2003: 22), teacher
should provide the students with planned activities for before, during, and after 
reading. Those are: 
Before reading
The teacher and students establish the purpose of reading. Together they consider 
what they already know about the topic. 
5During reading
The students respond to the text by searching for meaning, identifying the main 
ideas, predicting and verifying predictions, and building a coherent interpretation 
of the text. 
After reading 
The students reflect on their learning as they apply the knowledge acquired during 
reading, or transfer that knowledge to other context. 
From all definition above, it can be concluded that reading comprehension is the 
ability to understand, construct, and recognize the meaning of a text, so the reader 
gets ideas, information from the reading text and guided reading comprehension is 
improved.
Learning is a valuable thing in education. A good teacher always wants to make 
the most effective teaching and gives the best instructional materials available for 
the students. Teacher has to create appropiate techniques which can facilitate the 
students to understand the material given easily.  If the teacher does not give a
good interaction in delivering the learning material, it will make the students have 
less motivation in learning process. Hence, a learning model acts as important role 
in teaching learning process. 
In this research, the writer applied Group work Teaching as a learning model. 
Group Work Teaching is introduced as an alternative teaching technique. Group 
Work Teaching is derived from super camp, a program which focuses on 
academic and personal skill (DePorter, 1992). Group work is learning process by 
interaction and changing our potency become spirit to get our processes. Group 
work Teaching is how to orchestrate the students’ success which provides specific
information to create an effective learning environment, giving the learning 
material and facilitating the learning process. (Bobbi de Porter, Et al, 2007). 
Group work Teaching is about bringing joy to the teaching and learning process 
with its nuance (De Potter, 2007:4). By Group work Teaching, there will be some 
kinds of interaction happens around the moment study. In this case, the interaction 
reaches the effective reading on narrative text which can influence the students. 
Students experienced by themselves in doing the activities given by the teacher. 
Students also develop their cooperative learning and critical thinking when they 
share their opinions with friends in group discussion. This interaction change the 
ability and student talent become the worthwhile light for student itself and for 
others (De Potter, 2007: 5).
In group work teaching, the learning process such as a music concert, where the 
classroom designs beautifully and entertaining, while the teacher such as leading a 
concert in the classroom. Teacher knows each student’s characters. Character 
owned by the students which can be developed to bring the successful student in 
learning.
In Group work Teaching, student is a learning community. In order to reach an 
optimal learning, get a good feedback, and students feel happy, it needs to 
orchestrate the success on the context. Context to design a stage in Group work
Teaching has four aspects. They are:
6Atmosphere
In the class atmosphere include; the language chosen by the teacher in 
communicate with the students, teacher’s way and attitude in make relationship to 
the students. Create happiness atmosphere in the class. Avoid the stiff and 
dreadful atmosphere in reading narrative text.
Basic
Basic is a framework, target, belief, agreement, procedure, and role that give both 
teacher and students a guidance to work in community learning narrative text. 
Environment 
Environment is the teacher’s way set the classroom:  desk and chair arrangement, 
plant, class decoration, music, and everything that can support the process in 
learning narrative text.
Planning 
Planning is directional creation of important elements which can stimulate the 
students’ enthusiasm, and improve the process in getting the information. It means 
the information obtained by the students in recognizing the concept and from the 
teacher about related lesson. 
Teacher is the main factor in teaching learning activity. In order to make teaching 
and learning process run well, teacher must be more creative and students must be 
active too. The way of a teacher in communicates and combine the effective 
lesson plan will give a learning experience for the students. A group work teacher 
orchestrates the design according to the learner’s style. According to De Porter 
(2007: 15) “A group work teacher can be seen in some characteristic, as follows”: 
Charismatic
Teacher motivates the students to learn the subject. Teacher knows that he or she
can change the students’ life by helping them to realise their potential, helping 
them to find their talents and abilities. For example: teacher explains the story by 
stimulates the students to imagine the story. Teacher shows the real things and 
explains it.
Interesting
Teacher is able to motivate the students by using creative media, such as card 
game,picture crossword, animal video, sequence picture, group work, and role 
play. Hence the reason why the students enjoy your classes and seek you out for 
new ideas.
Positive 
A great teacher thinks ahead, and by putting positive behavior support in place, 
avoids all negatives that come with a reactive approach to behavior management.
Respectful
Teacher knows that no one is more important in the world than anyone else. 
Teacher respects the students. Having that respect for others gets you the respect 
back from others.
The basic of Group work Teaching is “Bring their world into ours and take our 
world into theirs.” It is the foundational premise behind the strategies, models and 
belief of Group work Teaching. Theirs into ours, ours into theirs stresses the 
importance of a teacher entering a student’s world first before they get caught up 
in the teaching aspect. Because before a student wants to know what a teacher 
7knows, they want to know that the teacher cares about them. It’s the way of 
human dynamic. By entering the students’ world, it means that the teacher has the 
rights of teaching, so the students will enthusiastic and get spirit to follow the 
lesson. 
Teaching is rights which must be reached for and given to the students. In other 
words, learning involves all human personality aspects-knowledge, opinion, 
feeling, body language, attitude, confidence, and future perception.  So, take our 
world into their first because this action will give an opportunity for teacher to 
lead and facilitate the students toward the awareness and wide science. How is the 
way? The way can be created by hooking; correlating what will teacher do to 
teach with an event, mind or feeling obtained from the students’ life (house, 
social, music, art, recreation or academic).
After the relation formed, a teacher can bring the students to the teacher’s world 
and give them understanding about teacher’s world perception. This is the time for 
the teacher to give the lesson to the students about reading narrative, introduce 
new vocabularies, explain the detail information from the generic structure on
narrative text, and answer the questions.
With its design, the students are expected to be interest in lesson. The design of 
Group work Teaching which is aligned by Dr. George Lozanov’s learning cycle 
(Bobbi De Porter, 2007:10) is: 
Enroll 
This activity purposes for the students to get involve in learning actively. Teacher
must get students' attention first. A teacher gives a spirit and motivation to the 
students to learn the subject. In pre activity, teacher can ask the students to stand 
up for a quick review to stretch muscles and circulate fresh oxygen that comes 
from the plants and aromatic from the classroom. Teacher opens the lesson by 
showing interesting material and teaching media such as animal video, and real 
object and asking questions that most of the students can relate to the topic. Let 
the students see or hear the stimulus, and ask them to answer some questions 
about it. 
In narrative text, for example: the teacher gives explanation about the definition 
and also gives example about narrative text. By this way, the students will have 
motivation to study.
Experience 
This activity gives the experience for the students and increases their curiosity. 
Teacher gives students an experience or activity that demonstrates the lesson.
Create a need to know. An experience creates curiosity and emotional 
engangement. To mention the detail information, teacher can stimulate the 
students to imagine about the story by showing real things and figure out the 
students as the characters in the story. To mention word meaning/vocabularies, 
teacher can give interesting media, such as card game, picture crossword, and 
sequence picture.The experience makes the students’ knowledge will be 
meaningful. 
Learn and Label
The function from learn and label is to give the identity, sequence and define what 
have the teacher taught to the students. Provide key words, concept, and strategy. 
8Teacher present narrative text, students learn labels and thinking skill. By giving 
tasks to check the students’ understanding about the generic structure of narrative 
text, actually teacher set up “competition” among the groups. Teacher labels the 
students’ result by asking other students’ comment. Students add new information
(label) to their existing schema.
Demonstrate
This activity gives the students an opportunity to demonstrate and apply their new 
learning. Provide an activity that gives students an opportunity to practice the 
lesson. Teacher gives “bring me” game, picture crossword, sequnce pictures to the 
studets. These activities purposes to improve students’ understanding in reading 
narrative text.
By demonstrating it, students can get a valuable impression. 
Review and Reflect
Showing the students how to review the lesson and affirm that “I really know this 
lesson”. Students reflect on their new knowledge. Quiz students to see what they 
have learned or ask them to do the exercise. Reviewing the lesson will strengthen 
the correction nerve and curiosity about the narrative text. So that, the students 
will always remembers the lesson from their experience. 
Celebration
The whole class celebrates the learning. After students show their ability in 
demonstrating the reading lesson, student is praising each other by giving 
applause. The form of celebration which represents the respect for the students’ 
effort and successful is applause, three hoorays, finger snaps and toasts.
Through this design, students will not only have the opportunity to learn content, 
but also discover their learning styles and develop some life skills that will help 
them take greater responsibility for the choices they make.
METHOD 
In improving students’ reading comprehension on narrative text based on Group 
work Teaching, the writer applied a special method. The form of the method was
classroom action research. Classroom action research occurs within a specific 
classroom situation. It is usually conducted by the teacher as classroom 
participants, and aims to develop the situation. It means that classroom action 
research is purposed to improve the new skills in solving the real problems by 
using direct actions.
According to Ferrance (2000:1) classroom action research is undertaken in a 
school setting. It is a reflective process that allows for inquiry and discussion as 
components of the research. It is a collaborative activity among colleagues 
searching for solutions to everyday, real problems experienced in schools or 
looking for ways to improve instructions and increase student achievement.
Then, Zuber-Skerritt (1996b:83)  in (Cohen, et.al., 2006:227) claims that the aims 
of any classroom action research projects are to bring about practical 
improvement, innovation, change or development of social practice, and the 
practitioners’ better understanding of their practices. Whereas, classroom action 
research is aimed to improve what happened in the classroom as the solution for 
9the problem that appear and faced by the students and also the teacher. In this 
research, the problem came from the real problems in the classroom. Teacher
found the students had a lack of ability in finding the meaning of words and 
mentioning the detail information (characteristic, setting, and theme) from the
generic structures on narrative text such as orientation, complication, and 
resolution.
In addition, Emily Calhoun (1993:34) in (Hewitt Ralph and Little Mary, 2005:3) 
described that there are three approaches to action research. They are:
1. Individual teacher research
It focuses on studying a problem or issue within a single classroom. The 
teacher who engages in individual teacher research may or may not have 
support from the colleagues or administration to share, brainstorm, and discuss 
the topic of action research. 
2. Collaborative action research
It focuses on studying a problem or issue within one or more classrooms. 
Teachers may elaborate and work together to study a particular problem in 
many different ways. The collaborative may be individual with a team of 
teachers or university personnel learning. 
3. School-wide action research
It is a school reform initiative. Every faculty member of the school is involved 
in studying a specific issue identified from the school data. This approach 
requires a great deal of support from the administrators and lead teachers, but 
the results can lead to school-wide change.  
In conducting classroom action research, the writer used collaborative action 
research. The writer and the teacher elaborated and worked together to study 
the problems. The teacher was English teacher of SMP Negeri 14 Pontianak 
and the collaborator was the writer of the research. The writer had role as the 
collaborator who assisted the teacher in the classroom while teaching learning 
process running. Lewin (1946:15) in (Cohen, et.al, 2006:234) described the 
action research process into four main stages, as follows:
1. Planning : For doing the research
2. Acting : Application
3. Observing : To see how the process of treatment
4. Reflecting : Study what will have done and reflect it for the    
                            students’ learning. 
Picture  3.1 The Cycles of Classroom Action Research 
                                                                 Planning 
Reflecting Acting
      
        Observing
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The writer planned activities to overcome the problems that appeared in the class. 
Put the plan in action of a real treatment, the writer as a collaborator observed the 
process and finally reflected the treatment. The teacher as a writer administered
the treatment with the help of collaborator. The collaborator also acted the 
observer that observed the treatment. At the end of each meeting, the writer and 
collaborator discussed the result of treatment to get the feedback of the process. 
A. Procedures of Classroom Action Research 
An action research is usually conducted in a certain cycle. The cycle is 
divided into big and small cycle. They explained as follows: 
1. Big cycle
Big cycle consisted of two or three weeks in which the writer applied the 
model in the teaching learning process.  
2. Small cycle 
Small cycle consisted of three meetings which each meeting lasted about 
eighty minutes. In each small cycle, the writer applied the Group work 
Teaching as the part of reading process in the classroom. 
Furthermore, the procedures of each cycle explained as follow:
a. Planning (the teacher and the collaborator planned the activity before doing 
the research)
The teacher and the collaborator planned a teaching learning activity to 
overcome the problems that found in the previous teaching learning process. 
The collaborator prepared lesson plans that consisted of three titles of 
narrative text, teaching materials for the teacher such as pictures and music 
media that would be used in the post activity and also the instruments to 
collect the data included field note, observation checklist table and written 
test.
b. Acting (the teacher applied the method)
The teacher conducted the research in the classroom where the problem 
found. The teacher taught the lesson plan that had been already prepared. In 
this stage, the teacher applied the Group work Teaching to improve students’ 
reading comprehension on narrative text. The collaborator acted as the 
observer to observe the students’ ability in understanding narrative text in 
English class. 
c. Observing (the teacher and the collaborator analyzed the process of applying 
the method)
While the teacher explained and gave instruction to the students, the 
collaborator filled the field note and observation checklist in order to gather 
the data. Here, comments and suggestions fully accept as the support for the 
next action. 
d. Reflecting (the teacher and the collaborator discussed about the classroom 
activity and decided the next action) 
The teacher and the collaborator discussed about the result of observation. 
The collaborator gave comment and suggestion. Based on the comment and 
suggestion, the teacher and the collaborator planned the next action in order 
to make some changes and improvements in the next meeting.
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The subject of this research was seventh grade students of SMP Negeri 14 
Pontianak in class VII F that consists of 32 students in academic year 2012/2013.
In solving the problem in this research, the research data were collected by 
suitable technique and relevant tools. 
The appropriate technique of data collecting is very important to gain the 
objectives of this research. In collecting the data, the writer used triangulation 
method. Cohen, et.al. (2005: 112) say “triangulation may be defined as the use of 
two or more methods of data collection in the study of some aspects of human 
behavior.” In this research, the writer used written test, observation technique and 
students’ interview. During the observation technique the writer is helped by 
collaborator. Writer did reflecting before, during, and after the process of teaching 
narrative text based on Group work Teaching applied. The collaborator took some
notes while or after teaching.
Tools of data collecting used in this research were:
1. Field Note
Field note is a note which is constructed by the teacher and the collaborator when 
applying the model of group work teaching to the students. The collaborator kept
the processes of the activity in the form of a note that would record anything 
happened in the classroom when the students read narrative text. It is formed in 
the description and the table contain of planning, acting, observing, and reflecting. 
2. Observation Checklist Table
Observation checklist table is a form of table that consist the action applied by the 
writer to watch the object carefully in order to notice the atmosphere of the class. 
Checklist table used to collect the data both the teacher and students’ action when 
they conducted the activity in every meeting or cycle. Writer then took conclusion 
whether they were well motivated or not.  In classroom action research, the 
observation could be seen in some aspects as follow:
1) Observation for teacher
a. Enroll : inform the students on problem.
b. Experience : organize the students to study.
c. Learn and Label : develop and serve the learning   
                                    material.
d. Demonstrate : guide the students in understanding 
                                    narrative text.
e. Review and Reflect : give reinforcement.
f. Celebration : give reward or happiness.
2) Observation for students 
a. Enroll : students’ response on apperception.
b. Experience : students’ attention on the lesson. 
c. Learn and Label : students share their ideas about the 
                                    lesson.
d. Demonstrate : ability in doing the task.
e. Review and Reflect : students’ involvement in making
                                    the conclusion.
f. Celebration : students congratulate each other.
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3. Written Test
Written test is used to know the students’ understanding of narrative 
text. The test was written in the form of multiple choice test type. Multiple 
choice types can be scored objectively and can measure learning outcome 
directly.  In each cycle, the test consisted of 10 items with four alternatives. 
The writer constructed the table of specification as follow;
RESULT
In analyzing the data, the writer focused on the computation of 
mean score as it is the best indicator of the combined performance of an 
entire group of participants. The mean score computed by using the 
formula as follows:
M =   ∑ ݔ
  N
             
          Explanation:
M : the students’ average score∑  x : the sum of students’ score                 
N : the number of students
B. Research Preparation and Implementation
1. Research Preparation
The steps of research preparation were as follows:
a. Proposed the outline to team.
b. Prepared the research design after collecting literatures.
c. Conducted a seminar on February 22th 2013 in order to get 
additional inputs to collect the research. 
d. Revised the research design based on the inputs given in the 
seminar.
e. Asked for the research license from the dean assistant of FKIP 
Untan.
f. Submitted the research license to the headmaster of SMPN 14 
Pontianak to ask permission to conduct a research.
2. Research Implementation
The steps of research implementation were as follows:
a. Observed the teaching learning process and complete the field 
notes based on what is seen from direct observation.
b. Gave out the observation checklist table, and the test.
c. Interviewed some students after the third cycle had be done.
d. Gave score to the students’ worksheet based on the rubric 
score.
e. Analyzed the collected data based on the field notes and the 
result of students’ mean score.
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Picture 4.1: The Diagram of Students’ Mean score in the First, 
Second, and Third Cycle.
CONCLUSIONS
Based on the discussion in the previous chapters, the writer drawn some 
conclusions about the research. The writer applied classroom action research to 
solve the problems found in reading narrative text. This classroom action research 
was conducted in three cycles with four main stages – planning, acting, observing, 
and reflecting. The students’ score improved step by step in each cycle until the 
fulfilled all indicators of success. This confirmed the teacher that students’ 
reading comprehension on narrative text has improved.
While doing teaching and learning process, the writer acted as collaborator and 
asked the English teacher in SMP Negeri 14 Pontianak to teach the students in the 
class. The students’ problems in reading narrative text are as follows:
1. Half od students had difficulties in finding the meaning of words of narrative 
text.
2. The students are confused to mention the detail information from the generic 
structure of narrative text.
The students’ reading comprehension on narrative text was improved by using 
Group work Teaching. This was proved by the result of the mean score and the 
results of the observation. The mean score in the first meeting was 52. 00, in the 
second meeting was 58. 57, and in the last meeting was 78. 00.
Group work Teaching was able to make the students active in the teaching 
learning process. The teacher found some students showed interest to learn by 
asking questions. The students can actively cooperate to learn in pairs or group 
works. The students in the class are enthusiastic to share their knowledge and 
comprehension of the narrative text given by the teacher.
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In order to make the teaching and learning process well, the writer proposes some 
suggestions about the research.  Group work Teaching should be a model for 
English teachers in teaching as it is useful to improve the students’ reading 
comprehension of the text, especially narrative text.
Teacher should give more chances for the students to share their feelings and/or 
difficulties about classroom activities. The teacher also should chose the simple 
material, this deals with hiw the teacher connects the materials with the students; 
daily life with the things whish are very close to them. This helps the students 
acquire the material easier.
“Since the way the teacher set the picture on the wall, desk arrangement, the 
music, the aromatic are the keys in building the optimized learning environment” 
(Dhority:1991), the classroom setting should give more variation and flexibility 
because it can influence the students’ interest in the teaching learning process.
Teacher should manage the time and classrom effectively in order to create a nice 
and enjoyable atmosphere during the teaching and learning process in the 
classroom.
In addition, the teacher’s performances in teaching and learning process should 
also give more reinforcements, praising, celebrating and make the class more 
enjoyable in teaching and learning process. Because a group work teacher 
orchestrates the design according to the learner’s style (De Porter: 2007).  It is 
suggested that the English teacher should always encourage their students with 
their reading practice being graded regularly. The students should give more 
attention on language use because they have difficulties in doing their reading test.
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